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The Question

How consequential can assessment be to

learning when assessment approaches may

not be inclusive of diverse learners?




Increase in the diversity of the student body

TCU 2000

59% Female/41% Male
72%0 Texan/24% Out-of-State
$17,415 annual cost to attend

White 79.0%
Hispanic 5.5%
Black 4.3%
Asian 2.0%
Native American  0.7%

TCU 2023

62% Female/38% Male
48% Texan/52% Out-of-State
$61,650 annual cost to attend

White 64.1%
Hispanic 18.1%
Black 4.1%
Asian 2.4%0
Native American  0.2%




Culturally Responsive Assessment

Often ‘Diversity’ brings attention to differences among students and fails to address
different histories, needs, interests, and issues.

Culture can be thought of as:

1. the explicit elements that makes people identifiable to a specific group(s) including behaviors,
practices, customs, roles, attitudes, appearance, expressions of identity, language, housing
region, heritage, race/ethnicity, rituals, religion;

2. the implicit elements that combine a group of people which include their beliefs, values, ethics,
gender identity, sexual orientation, common experiences (e.g. military veterans and foster
children), social identity; and

3. cognitive elements or the ways that the lived experiences of a group of people affect their




Culturally Responsive Assessment

The culturally relevant component involves assuring that the assessment process—
beginning with student learning outcome statements and ending with improvements in
student learning—is mindful of student differences and employs assessment methods

appropriate for different student groups.

Underlying the culturally relevant component is the focus on students—the importance of

keeping students at the center, which requires their involvement at every step in the

assessment process and builds upon their lived experience.




Culturally Responsive Assessment

Assessment approaches and processes can help reinforce a sense of belonging or add

to students’ belief that they do not belong because their learning or experiences are not

deemed as valid or important.

Culturally responsive assessment is thus thought of as assessment that is:
- mindful of the student populations the institution serves,
« using language that is appropriate for all students when developing learning outcomes,

« acknowledging students’ differences in the planning phases of an assessment effort,




Socially Just Assessment

Assessment should strive to serve as a mechanism that helps close

opportunity, persistence, and attainment gaps between different

student populations.

At its core, equitable assessment calls for those who lead and
participate in assessment activities to pay attention and be conscious of
how assessment can either feed into cycles that perpetuate inequities or

can serve to bring more equity into higher education.




Equity-Minded Assessment

- >

Check biases and ask reflective questions throughout the assessment process to address
assumptions and positions of privilege;

Use multiple sources of evidence appropriate for the students being assessed and
assessment effort;

Include student perspectives and take action based on perspectives;

Increase transparency in assessment results and actions;

Ensure collected data can be meaningfully disaggregated and interrogated; and

Make evidence-based changes that address issues of equity that are context-specific.




First Voices, Medicine Wheel Evaluation Framework
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SPIRITUAL

1.1 Change in feelings of con-
nectedness to community

1. tncrease pride in

community

2.1 Change in feelings of con-
nectedness to each other

2.2 Change in commitment to
global indigenous issues

2. Foster sofidarity

EMOTIONAL
7. Develop
relationships 7.1 Number of participants
betwseen participants with ongoing communication
P e e R ez =l 7.2 Experience of personal and
the fife of the cultural exchange
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lake action

3.1 Change in under-
standing of glohal
issues

3.2 Change in interest
in global issues

4.1 Change in level of
leadership & ability to
take on responsibility

5.1 Change in level of
skill in areas such as
editing, production,
interviewing, etc.

6.1 Change in
behaviour & actions




First Voices, Medicine Wheel Evaluation Framework

SPIRITUAL MENTAL

Slrongly disagree

This workshop caused This warkshop changed

my understanding of
poverty issues in the
MNorth and South.

Disagree
me to question my

values relating to
wealth and poverty.
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Agree
Strong
agres

/ This workshop has
inspired me to engage
in activities helping to
eradicate poverty.

PHYSICAL

This workshop helped
me to relate to those
living in poverty.

S



Activity - Ways of Knowing, Self-Awareness

» This exercise should be completed on your own.

* Johari Window

Known to Self Unknown to Self
Open Self: Blind Self (blind spot):
Known to Others Biases known to self and others Biases unknown to self but known
to others
Hidden Self: Unknown Self:
Unknown to Others Biases known to self but not known | Biases unknown to self and others
to others

Source: Acton, C. (2021). Harvard Business Review.?

Ways of Knowing & Foundations for Healing. TRHT Campus Climate Assessment Toolkit. American Association of Colleges and Universities (2024).



Activity - Ways of Knowing, Team Exercise

Goal of this exercise is to help you develop or hone self-awareness of:

* Your valued ways of knowing;

« The impact of your valued ways of knowing on campus assessment work;

* Your valued ways of knowing in relation to perceived institutional valued ways of knowing.

Known to Self Unknown to Self
Open Self: Blind Self (blind spot):
Known to Others Biases known to self and others Biases unknown to self but known

to others

Hidden Self: Unknown Self:
Unknown to Others Biases known to self but not known | Biases unknown to self and others
to others

Source: Acton, C. (2021). Harvard Business Review.?

Ways of Knowing & Foundations for Healing. TRHT Campus Climate Assessment Toolkit. American Association of Colleges and Universities (2024).




Summary

Questions

Closing Comments
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